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ABSTRACT 

Because there is concern with undergraduate writing 
deficiencies, and because college of education faculties are 
sometimes unclear as to what specific problems students encounter, a 
study attempted to determine what specific problems in students* 
writing are encountered by education professors at the University of 
Saskatchewan. Another goal of the study was to discover any 
relationships among the professors' perceptions of student writing 
problems, their course writing requirements, and their own attitudes 
towards language. Thirty-three full time faculty members completed a 
form that elicited information about department^ course level taught, 
and types and number of required exams and assign 
questionnaire also contained student writing error types that the 
respondents checked, ranked, and added to, and a 38- item language 
attitude survey (Kean and PersonkeJU Finally, respondents were asked 
_±o— collect and submit for study samples of student writing^ Results 



indicated that student writing in the college of education was 
reasonably healthy, although recurring errors that need constant 
attention existed. Other conclusions included : (1) all faculty could 
assist students by responding to student writing rather than simply 
assigning grades; (2) faculty and students heed to understand the 
writing process; (3) students heed guidelines for writing in the 
argumentative mode and for understanding the criteria on which their 
writing is being evaluated; (4) faculty heed to be familiar with the 
distinctions between the various aspects of writing; and (5) faculty 
need to evaluate the types of major assignments and examinations that 
make up course requirements. (Survey instruments and examples of 
student writing errors are appended.) (CRH) 
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M'iinifc; i*' iiiivixsm mwm mes^s 
ANii 'iiKiii H^EPTicNs » sniimr WRitiNfl 

tritt. iuctlor i 

There is current widespreil concern anriij university 
jmtfessirs Shiiiit tlie writing deficiencies of urtferarHiaEe 
iitofohhi In a folteqe of Education, charqed with tfie 
i^wisiHilifv of preparing elefflehtarv Sfl secondary teachers, 
this cfiiwrri iii particularly evident. The topic la voiced in 
nwefs.dion aim) faculty; and occasionally the concern is 
fnrmali/.ed in a discussion at faculty meetlnqs or In a motion of 
nm projrjn eonmlttee, 

Often it is unclear what the Issues and prublems discussed 
really are. Professors sometimes speak in qeneralities and it is 
difficult to determine just what specific aspects of student 
writing are causmj the difficulties as perceived. 

My purnouft in iirvier taking this study is to determine just 
wtiat Colleqe of Education professors at the University of 
iSaskatdu'wan perceive as problems in students' writ inq, to 
interest was to determine the specifics of perceived student 
writ inq problems. INever, i also wanted to discover if any 

J 

J relationships wisted lietween professots' perceptions of student 

/ wc it inq priiblaisj the types of written course requirements they 

I 

L entJP.isN for students, end their own attitudes toward lanquaqe. 

Many institutions have taken direct action to the perceived 
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student writing problem, We real of remedial writ inq programs for 
students identified from compulsory university entrance writing 
examination results as being in need of neip. Research his been 
.conducted of student writing and written lanquaqe dcficirnces and 
patterns of errors have been fowl) certain tvpe3 of prdhiems 
recur at many educational levels, 

in resbonse to perceived student wr it inq deficiencies, many 
universities in North America have introduced mandatory writing 
examinations for Ihcdiiirq students, In Cahaia hoth the University 
of Toronto, aid very recently the University of Alberta - Canada's 
two larqest universities - require all sfiktenta to sit for a 
writing test upon entry, Iii the case of the University of Alberta 
this requirement includes itEonlng transfer students (from other 
tertiary education institutions) and foreign students. Remedial 
programs have been in place for f^eral vears in some Canadian 
universities, 

Design and Procedures 
An extensive survey questionnaire was prepared (Appendix A, 
for toulty members to caiplete, It was distributed at the 
beginning of the first tern of the NB3-84 #adeiiifl year. 
Respondents were requested to conplete the survey questionnaire bj 
the end ct the first term, arf they were encouraged to collect iid 
attach sanples of student writing during that tlw, 
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Anonyuitv was guaranteed nn tJie ijiiesdohrialre artf in the 
tL'jjoitiiij of results, thciiqh 5nS resbondentii voluntarily Hviie 
theneeivea known anrl/nr anniented profusely* (One person even 
"ciir rioted" the qiiest ionnaire h Mid-wav thrixiqfi the berni a 
written iiiinbi went ait to all faculty, and in Januarv the 
writer went aniiiil in person knocking on rtciora ^ urqlr*j 
r»y:alcitrants to oiply that week. That venture resulted in six 
itflifiriiat retijxii^s; 

Tlii* questionnaire asked for a considerable Mint of data. 
Keiijmfenfli were asked Go indicate flieir departifehts, the levels 
of <:<urse(s) tauqht, whether or not they required written 
ncMinothma In their courses, the types of examinations set; and 
typc?B of assignments set. Then came a detailed listinq of student 
writing errors which respondents checked, ranked^ and to which 
thi.7 »IH Uii'lr own and/or qave examples of collected student 
writing to illustrate error types. 

Finally respondents were asked to conplete a 3Q-ltem languaqe 
attitude inventory (Appendix B|. Responses to the attitude 
inventory wore guaranteed for confidentiality arvi anonymity. 
Respondents indicated agreement or disagreement with each of the 
iii statements. Aqreement for each item indicated either a 
"traiitinnai" or "ltnqutsttc" attitude toward that Item. 

siirve/ qiiestiiirinalrea were distributed to all full-tune 
fjaiity filters in the College of Education during the 1983-84 




academic year minus those on sahbatical or otlier leave; Fiill-t iiw* ; 
faculty are those with continuing appointments and who may he 
tenured or untenured menbers. Excluded were persons on one-year 
or tern appointments such as sessional and term lecturers, Tahle 
1 gives the nunters of persons receiving survey questionnaires In 
each department of the Oolleqe of Education. 

Insert TMe i ahout here 



Analysis 

Data on the questionnaire were of three types, Respondents 
were asked to check boxes which corresponded to their situation or 
perception. Ifcae responses were coded mi tallied onto a master 
copy of the questionnaire. 

Second, respondents were aloo asked to rank order Items which 
dealt specifically with types of student writing errors. 
Respondents checked types of errors and then ranked those checked 
frciii a T for ibat frequently occurrlrvj to the leaBt frejientlw 
occurring. Rankings varied from one respondent to another 
according to the nunfcer of lteoe checked! 

In order to code the rariktriq the following procedure was 
iwi; If a repndent ranked three items then t'ie item ranked 
first would he coded with a value of three, the item ranked second 
would he coded with a value of two, and the last ranked item wruld 



s 



iv oitei with a vaiue of one, if five items were rankoH, the 
first, rrttai would he qiven a value of five, Sri so oh. Thus 
valmtf ijivun fo[ ranked items are not tail Irs hot are weiqhted 
wines. , 

Hu! third tv|* of data was written. It wa9 of two varieties. 
First vnw ,'itti'lunt writing problems and errors which respondents 
twirl tfncumtered Hut which did not appear aa codable items on the 
questionnaire. These itene 'ere collected verbatim for each 
rut'^otv. Second came actual exanplea of student errors such as 
rolling, art studwt writing samples. Ttiese were all collected 
ibilSHi in each of Qie categories; Ttiey are reported In ttieir 
entirety in fiopervltx D; 

AiMwl \o the qijestionnaire was the language attitude 
inventory; This was "(barked' 1 by using a key provided by the 
designers (itean s Personke, 1976). Aqreements and disagreements 
for items were marked Individually as either displaying a 
"traditional" or "linguistic 11 attitude. All traditional and 
linguistic marking were totalled, and the predominance of one 
iwflr the other oit of the total of 39 items resulted in a decision 
of either a traditional or linguistic attitude towards ianquage 
for Ni't reSoorvlent. 1 



A totiii of 33 questionnaires were receive* . the breakdown of 



responses by department is shown in Tahle t This represents a 
return rate of 45 percent; 



Insert Table 2 about here 



Hcvever, xt all 73 members of faculty receiving questionnaires 
were in a position to respond. Two professors taught courses In 
the French language. Three professors were in the field 
supervising student teachers in the extended practice proqram, 
Three administrators did no teachinq durinq the first term and 
therefore could not reejxxi). One person was assigned program 
counselling responsiblities and was riot in a position to fill out 
the quesdonraire. 

ReJibvai of the nine per axis described ajwe leaves a response 
rate of 52 per cent which is reasonable for a questionnaire 
survey. By department the best response rates were from 
Curriculum Studies and Educational Administration. 1 The former 
department is the one in which the writer resides) this factor 
might have operated to influence the return rate. The poorest 
response rates were from the departments of National Psvcholoqv 
ifl Kiicatloriat KwrMioris, flinuqh one response from each of 
these departments was Oiorouqh; 

Itie questionnaire required more time to complete than the 
writer had anticipated, Several persons oiimented on the time 



(Nwiiitiihtj orie siigqeatei! that two hours was needed to properly 
oiijilete the questionnaire, One facuLty neater also stated that 
the qiiestifihhaice demanded of the resbbrident aophlstlcabd 
kfiwlefSje of qrdirmar aril termlnoloqy, He avoided the 
ijiwstlixiiiaire for this ream His response to the c^esUbhhalre 
might explain tfy others did riot record even with written 
rtiiiirviers Sfl a personal visits 

Courses Taught 

Were was a <"jood tialarce between junior courses tiighf (first 
*«mc anl second year) with 22 responses, afl senior courses (third 
^1 fairtJi years) with 2S responses. Also; a fair balance existed 
Mween compulsory or core program courses (18 responses) and 
eltttive courses (22 responses), Therefore the results should he 
representative of undergraduate courses throughout the four years 
of the elementary and secondary programs; and of student choice of 

Examinations 

Mift>st all instpjctors required written midterm examinations 
(27 ri'smnsesi arvi final examinations (il responses). At the 
Ijniversitv of Saskatchewan final examinations are required unless 
an individual profesiwr applies for an exenptior,, This likely 
(i:oirrc»i in two instances, 

the mist cjnunn tvpe of written examination was one requiring 
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short essays, defined as those requiring less thai 3D minutes to 
write. Exactly two-thirds |22j professors iisea this tvw of 
"exSihatlbh, Next ciSe the lerijthy essay reqiilrlNj 30 to 60 
minutes of writing tie (15 responses) , followed by paragraph 
uiswerB (12 responses); Sentence length answers aid iiiiltiple 
choice formats were Sleeked by seven and six respondents 
respectively, i 

It sew clear that Education professors are requiring 
students to write tri essay format with connected discojrse; yhere 
students are required to substantiate a topic or issue and develop 
a written response which requires organization of content and 
thought, 

Class size certainly determines the type of examination used. 
One could hypothesize that professors teaching smaller classes - 
in the vicinity of 30 students - are more apt to use essay format 
examinations; while perofessors teaching large classes - 40 or 
more students - are predisposed to using sentence response art! 
multiple choice format examinations, 

Written Assignm e nts 
All hut two respondents used written assignments as part of 
course evaluations* Courses in wild-visual prrifctlch would leitf 
themselves to having students prepare materials rather than write 
essays. The met caiai type of aSigrwent was described as the 
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critical analysts paper (IS responses), This type of assjqrment 
Sards an arqiimentive node of discourse, including a definite 
structuring of the paper, aod the need to arrive at a conclusive 
statement vAiich logically follows frcm the arqument. 

ftiree types of assignments were all equally popular, The 
research paper requiring review of literature was used ty 12 
professors; the research report which reports original research 
cfofie by or in ccrijtirctibri with the stirierit was used by U 
respondents. Ordinal research at the undergraduate level Is 
limited in scope. It might Include the conducting of an 
epriifcnf with children, conducting a snail survey using a 
particular irisErijcfiorial mode or materials especially developed, 
or replicating part of a research" study conducted art reported 
earlier; 

ffie conqip^al development paper made up the major tyre of 
written assigned issued hy \\ respondents; This paper also 
requires the acquraerittve icde of discourse. Least used of the 
coddle types of assignments was the literature review |6 

responses) ; 

In tlie "other" section there were six responses for major 
tvpas of assignments used. Each was reported by one person only, 
and included having students write and analyze a journal, write a 
detailed case study, program and run a statistics file on the 
oupiter, write a "controlled research" report, write tout/from 
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personal reflection, arri write/to. dp projects and reports. 
The major type of written course assiqnwnt was that 
requiring the arqumentlve mode of discourse or the research report 
format. These types of assignments are required in junior and 
senior level courses, ftiere are particular conventions (tenanted 
by these to icdes of discourse relating to the stance of the 
writer, the structuring of the whole essay as well as individual 
paragraphs or sections, the iillty to be critical yet tentative 
in arriving at generalizations, and the ability to reach a 
concluding statement following a logical development of an 
argumen': or thesis. 

Perceived Problem and Deficiency in tWerqrriuate Student 
■ Writing 

"nils section formed the bulk of the questionnaire. It la 
organized under subheadings which point to particular aspects of 
writing such as syntax, usage, conceptualization, orqanizatim, 
itf mechanics, Reporting of results is organized under these five 
afliefitrigs; 

teprideriEs were aBked to fteft boxes, add their own areas of 
concern; wA give stoat exaftes from stlHehEs 1 writings; Kit of 
these data will be reported under each subheadinj, 

1. Problems in Syntactic Construction 

The data for this section are provided in Table 3. Ml nine 
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specified area were checked with no wide variance between them. 
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Sentence fraphts std verH tense seemed to apoear slightly wore 
often thai the others. When rankings are considered there are two 
wets that #peat equally in terns of wide occurrence. They are 
oeiitfitfe fragments rod run-on sentences, Following close in 
raiked occurrence are conwa splices and pronoun reference. 

The first three of these problems are all of the sentence 
variety. They may result from the writer losing focus of the 
suhjpct of the sentence whilst cenposing ad neglecting to qo back 
to rereai the sentence, Sentence fragments nay result frdii a 
ilea Ire to add information which is antecedent to the previews 
sentence. This is w aUiai abroach to writinj, they my also 
result from the student sbtply writing thoughts as they care to 
mind, The writer does not pause to integrate the thoughts and 
structure than before catmitlng theft to war. Not **s the 
writer attenpt to integrate one sentence or idea with awther. 
Senteire freqSnt writing, as with ccniia splices aid run" on 
senterce writinq, will HRely reS as disjointed, Erapnted, axl 
even desultory. ^ ' 

fnere were interesting caients made in the •other" segment 
of this section. One recent aHed that students used 



prepositions for adjectives, such as "like" in "like i said". 
Several oSer respondents also confused usaje with svntwtic 
construction and included usage iteaB in this seqiwnt for ' 
exatple, one stated that correct usage "IkpIyb (sic) collective 
nouns take a singular verb/ The exarole given was "foe team is 
In trouble. Edmonton is In town for a football qaie" as opposed 
to "Edtanton are in town..." 

Syntactic construction problemi under "other' were vague. 
Ccwnents such as "Awkward senteite construction) ajjear to start 
on en idea ana then add qualifying phrases or Inappropriate 
points", aid "Awkward, clumsy sentence structure" are used, foe 
person mentioned a lack of variety In the tvpesof sentences used, 

2, Problems In Usage 

I have aires)/ shown that there exists soli confusion between 
usage ati syntax. The results for problems in osage appear in 
title \. The use of possessive! created Most problems (23 
respdhsesj followed by the careless omission of words or parts of 
words (18 reaponaes] , fieri the use of adjectives for adverb and 
vide versa (17 realises). 



Insert Table 4 about here 



When rankings are considered the use of possessives still 
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canes out as being the post connonlv perceived prohiem, followed 
by the careless omission of words or parts of words, then 
adjective for aiverb and, vice versa, 

Problems with the use of the possessive probity results from 
students oveccoipensatinq when unsure. They tend to use the 
apostrophe V when urtertaln, end consequently overgenerallze to 
instance* when it Is incorrect, Lanw 11964) used the term 
"hypercbr rect Ibh* 1 for a similar terriercy at the phorv)icqicai 
level. 

Careless omission of words or parts of words likelv occurs 
IxcAuse students neglect to proofread. If students could develop 
the habit of proofreading their papers, and then have soneone else 
proofread, prdblaK siidi as these might well be eliminated or 
substantially rediiced, 

The adjective for aJverb and vice versa Is aaiirori th casual 
speech; the "good-welt", "nicsrhtcely" distlrction is one whi* Is 
not made in informal talk, hot it Is necessary to make the 
distinction in formal writing, Students are often hot faiiiliar 
with the format iis^e dowels of acafeitc writing! the problem 

suggests a nonfami liar ley- with levels of usaqe. 

/ 

In the "other" section respondents noted such problems as 
"slangy expression" afld "colloquial usage, e.g. each and every 
one". These problems are of the sane tvpe as noted in the 
preceding paragraph!. They result from a failure to make the 



distinction between informal speech where colloquialism and slang 
are appropriate, and formal writing where they are Ih^propriate 
because they are less precise and offend the reader; One person 
mentioned "semantical!/ ^impropriate words" as a problem which 
seems to indicate that word choice or precision of vocabulary was 
in question, 

In certain subject areat or disciplines there are words which 
have, specific meanings in that academic context, and students who 
fail to use the exact word light be penalized. Subject-specific 
vocabulary in many instances has to be learned. 

Yet another respondent mentioned problem with appropriate 
ward choice, particularly with denotative and comotative meaning. 
Sow extensive this problem is is difficult to estimate) the' 
"other" section was ranked lowest of ail problems in usage. One 

perscfi confused usaje with syntetic instruction ard consented on 

\ ; 

the uae\of short sentences, 

* 

3. Prbblon in coviovbalUatibn 

Problems of conceptualization paint to the inability of the 

_ i" _____ _ 

writer to coceivt the problem, theory or argument, to structure 

the written response, arid to clearly address the topic and 

audience. The data for probtes in cweppalizatton appear in 

Table S; \ 
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Lack of logical development was the greatest problem and was 
ranked considerably higher than any ( other problem- Second was 
ideas or arguments not leaJing to the stated oc logical ' 
conclusion! this problem is cioeely linked with la* of logical 
deve'oprent Parity of idea aid use of unrelated ideas were 
third as perceived prbblen of corceptual 1 zat Ion , to* irq equally 
secorei were paucity of ideas, and ideas or argunent not leading to 
the stated or logical conclusion. 

Ttie major problem as perceived seem to be with the 
dweloprciit of ah argiiithEive p$er, ail as part of that 
dweldproritr ftbice of ideas, art the ordering of ideas to leal to 
a sourii, well-argued ccrclusiohi Paucity of ideas night be 
related to the ihlrftity to select eppropriaS ideas aid to offer 
support!^ or sectary hut related ideal. 

By way of calerit one reworideht ?w3e an interest trig and, 
from the writer's experience, significant ataGHIent to the effect 
that there Is a preoccupation with waiting to please the professor 
by attempting to adopt uncritically the professor's point of view. 
This person also cafraenbed that argunent backinqs are vague. 

Professors would certainly perceive a paucity of ideas where 
students offer a professor's perspective and drw on nothing else 



to substantiate that perspective, The hepe of many professors is 
that students red widely uA develop a variety of perspectives on 
an issue; topic, problem, theory; or area of research. Students 
need to feel secure in taking a broad perspective even when it 
would seen to be at variance with that of a professor. It is the 
efficacy with which the student argues the issue that mat he 
judged by the professor, and students need to be aware of a 
professor's intentions in judging argwentlve writing. 

(. Problem in Organization 

Problem in organization relate to the actual writing of a 
pqper after the student has conceived of the argwent or thesis. 
Probtan of conceptualization are, of course, iviifest In the 
actual writing, but problem in organization occur in the design 
and organizational aspects of the written product. The data for 
problem in orgatitatlcri are shown In Tile 6. 



insert Table 6 about here 



Hie met caronly perceived problem in this area, accounting 
also for the highest rated problea, was the Lnabilltv of students 
to organize an argunent or thesis, Three other aspects followed! 
inability to sdbfltfttlate at arqttent or thesis, rtnevlderce of m 
introductory stateaent of purpose, and nenwidence of a eurawry 
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statement Careless : needless repetition followed as a third 
ar*?a of concern. When ranked, inability to substantiate an 
argument or thesis was the second problem as carnally perceived. 

Given these perceived preplans it seen that students are 
unfamiliar with the organization of an argumentive piece of 
writing, Part of that problem light be different expectations 
aimj faculty of what constitutes an acceptable format foe writing 
an argument. Perhaps faculty guidelines would help. If collegia! 
ajrecmeht on a coimxi format for argimieritive writing is riot 
iiiahajeftlp, students need to be m^de ware of what Individual 
professors, or depaceterits, require as format for arguntntive 
writing. 

In the "other" section one respondent wrote that ideas are 
not qrouped but are often mentioned in one place, then mentioned 
ajain almost as an aftertiwught further on. There was iioch 
copying, and very little credit given for ideas; Students who 
copy would seem to display an tnafcUitv to incorporate ideas md 
reallngs Into their own thinking. 

5. Mechanical Problems 

Mechanical problems are those which bear little or no 
relationship to conceptualization or organization of an essay* 
Such problems in minor degree would riot he case for serious 
concern; in major degree then detract from vhat might otherwise be 
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t , 

a soundly-conceived and well-organised essay, the data for 
mechanical problem appear in Trtle 7. 



insert table 7 about here 



Spelling was perceived as the post conmon problem, follows! 
by punctuation, then rated punctuation was slightly ahead of - 
spelling; together they mxounbed for most concern by professors. 
Xh extensive list of demon felling errors wiw coopiled from 
examples offered by many respondents, and is contained in Appendix 
C. 

Clearly, an fturidwe of spelling errors in students' essays 
!s cajse fie mf professors to question fre quality of the 
arguents taMod in those pipers, Mechanics, when they reach 
epidemic proportions, probably result in a lower grade than would 
otherwise be given if the tune paper was purged of such errors.. 
Grobe (1981), in a study of quality ratings of high school 
students' narrative essays, faint) that the best predictors of 
teachers 1 ratings were opposition length and frcedro from 
spelling errors. Over three different grate levels spelling was 
the most powerful predictor of quality scores. 

Mtffy mechanical problems each as spelling and punctuation 
could be eliminated if students proofread their papers, nd then 
had a goid speller and writer proofread the oaper also, 
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Eleventh-hour catpaing of assignments usually mitlqafes against 
proof reding. 

Several respondents male catrnentfl to the effect that Die most 
ciiinon confusion was between the use of the colon, aeticoton and 
cliki. siidi cohfiiaioh would also aocairit for oaSna splices aid 
riiiwxi senterces. foe person rchtlohed a pr*l« with the 
organization of paragraphs, arid the la* of ttylc sehtercea; 

One professor caiiiiehtfli that He really di<ft't worry about 
these matters italics), hut m$ siiipty, "Did you proof red?*, 
ivi recciiiterifal that students show fhet? papers to swther person 
for editlrvj. ; 

Positive Aspects of Student Writing 
Education professes are not yet at the point of diemissing 
students & being illiterate. When all comnents rtwt positive 
aspects of student writing were conplled there were 4 1/2 pages of 
ooiipact writing. In most instances I will allow the resjxnknts 
to speak for themselves/ in other Instances I will paraphrase and 
Warize recurring remarks, (Nuflfcers after quoted cSents 
ittonClfy questionnaire responses.) 

There does exist the testation to seek a scapegoat for *at 
Is perceived as the Inadequate preparation of students to manage 
the written iojquaje deratis of university work. High sdicbte aS 
elementary schools are often serve such a function. Hie belief Is 




also evident that the university should not becofii Involved In the 

remediation of student writing deficits. The university sets 

Its standards - in fact departments or individual orofessors do 

this - and It Is \$ to students to ml ftm\ Should students 

need remedial help in writing; as evident In poof qradeB for 

written work; then the seeking of such help la the responsibility 

of Individual students; 

The issue of university and profesaorial responsibility for 

student writing standards is one that deserves debate at several 

levels - within departments, at the college level; and at the 

university level. Several cements make direct or inpliclt 

reference to this issue. Ite following is an exanplei 

In spite of their deficiencies, students are willing to 
write. If dMttfy_an| sec^rv_teac^r^pia(^ a 
little axe eapbasis on tip discipline of language an) a 
little less on the enjoynent of language, sbidents nlght- ^ 
arrive here with skills that we expect. Schools appear . . 
to have aoved fra one unfortunate extrene to the other 
unfortunate extreme. (041 

There alio wists the tendency for faculty neuters to oonpare 

today's students with those of a generation or more ago. Mentors 

of faculty to have been teaching for 10 or rare vears are ahle to 

develop this perspective. Many cennents began with or developed a 

ooiparattve stance, 

UillkeBie students enrolled in the university during 
the I960'i and early. 70% today's aBkfehls-reajgnUe 
the iipottanw of 6ie proper, use of the Enqltsb 
laojaags;. ..The/ atMAtog efforts Co throve their 
writing ability; (17) 
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I find that m*T/ of the p'eaent students are ranre 
j^i umj of wi it irv] mechanics. Shunts seen to ho 
better able to organize anj ?vntho3ize material 
firsiawiied for P«pot9. Pertiaps L one can look Had< *■ 
tin* stiir^nts from the peropective that thev seefl to ^iow 
nDrti curern and care about written work. (25i 

Stihknts ac» writing nore languaqw today and thus there 
Is a teifcrcy to nix lanquagea. ftiere la not such a 
priryjisii attitude that ErijUsh is the nnly "iSijiiiq? of 
♦■ipressui. {271 

Stiuiont wi it inq is qenerdlly verv good and certainly no 
woii» than ID years ago. te a higher percentage of 
stiKfeiits- aiw? to high school and university our 
expectations oust he realistically towed aorosfriat. 

noi 

I have rot noticed any ta)or changes wet the last five 
years - but I would like to say that the quality of 
writ irv} floes iwt seel to be getting better^ tt is 
bnMirij at hest - perhaps slipping a Bit; (131 

Snveral respondents coaehted on what they saw as a 

afrillaloiy attitude In student writing. Students, they saw, 

ttMi\\ ta> itiich to external authority in their writing, and this 



attitude resulted in poor arquaentlve writing. Scnettjnefl the 
authority was the profeasoc; at other tlfflea it was a noted writer, 

researcher; of theorist: 



Among the students;, there. Is a greater .acceptance _of_ 
external authority the value _^>f _ s^atan tlate<1_ fact 
praises in the deve_kp*nt of an jrguMnt. than the g I 
Mievel.s_ta7Ke_of Jta .qweratjon. I think 

there has been an improvement in the unity. (17) 

khat I notice! most frequently was a strong opening or 
IlltroAjctory sentence and a strong closing sentence, 
(ftat was in between was the problem, ) They can write 
abnost perfectly - even to the punctjatlon - anything 
...^...hwe_iwn.toid_to "know - and which they 
interpret as "imnnrize". Oij 



On several occasions conrnents were made which conpared lunior 



(first and secaid year) students to senior (third and fourth year) 

students, after degree students, or graduate students. Such 

contents suggested a change in the quality of student arqinentlve 

writing over the duration of their university education. Such 

caroents also Lnply that. perceived student writing prohiew wv 

exist to different degrees at different levels and that the 

problem) are really confined to the junior years, 

Seccfl year students i^terd to believe that whatever is 
written is ^rue, Mpecffliy what they write thenselvefl. 
Senior students are tore self-critical. (03) 

Generally, handwriting and spelling of words used are 
sufficient. Ideal are usually conveyed in an acceptable 
way, ttiat lay be -the apt ibttfciiing is paiclty 61 
ideas in Sought, let afiiiie writing of Ihen. Level of 
vocabulary ti generally acceptable - higher level than 
that of a high school student (generally). Level of 
a.d« (after degree) students' writiiij is generally 
higher than that of aecond year level; Despite noting 
so* of to rtortOTinjs. in writing;;;; fie frequency of 
those errora generally is not hiqh for a group. It 
appears- to m that a few students require so* specific 
attention to ne particular needs. (14) 

The ocwsti id evaluation en the preceding pqes lot 
the. qoesttonhalre) do not appty to alt. students; In 
fact, at the fourth year level I fiiiTthat «wt produce 
fairly, acceptable products. This does not mean that 
wrltinq ability is at high levels (i.e. appropriate to 
the_graduate level) , but that mt can conunlcate 
effectively, (16) 

Although the survey was aited specifically at the 
undergraduate level, acac faculty aerim teach courses at the 
graduate level aiorq with their urdergraduate responsibilities 
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duriiij the sane teem. One person carpark uriierqraiuate writing 

[whim to (jraliate wrltinq difficulties, 

Stiiifchts at the graduate level do a Fairly good job fif 
rev lewirig relevant research. The key prdhlaw are 
conceptualization nf the topic, organization, and 
transition. ..tKe latter In particular. (181 

There were also criiments of a general nature, aid these give 

a claar picture of positive a^eefcs of student writing. These 



i? ctwrits mild be relayed directly to stiiderifs as a way of 

ihtrolucinq the need to give greater attention to ofgSiUing; 

ai^isirtj, prnofrealli^ for tiiprwed arpehtive writing. 

Haiv students wrote clearly MMicl9ely_ with jeff ecttee 
' parjjraphing, Jj.ecaU.studej^ 
concisely ja their. styLe.was more like that of .a., 
fictional _l?_) .wr.UeL. On niany.^awj.nallw.l.^ 
students had prepared an outline .first which .usuaUy 
resulted _in__a__well_ organized essay .answer , _ I.neyer 
found incorrect use of capitalization to he a prohlera. 
(06) 

M.. i*nt if ication_of iaujts". _*we .„i.in_ .the_ 

questionnaire) makes it appear that i take a negative 
view of the ahilitv of ny students to write acceptable 
themes. Such is NOT the case. I sbqply Identified 
those errors _^f$earing Jn AMlLrainorJtv of pape rs, 
tttft of in/ students: _a)_haye good jdewj.JSi. opresa. 
th««.. cjear iy.j c]_ are concise - at the expense of some 
fragmentary sentences, (ili 

Some students are able to express ideas freely. Some 
use a style of egression which is fresh and innovative. 

(12) 

Organization : logical, clear, use of exipies, 
intruiuctory and concluding statements. Concise 
answers. toil developed sentences. (151 

ili many ways t do not find papers without merit. For 
the tfc diir stikferits dedicate to the process of 
research ml writing many of the products are 



cenpetetif, if mpBlrig - quite a few femhstratlnq a 
professional flair. "*prcble* I have in knowing IE the 
presentatioi li-tfie stirtsita' -br theithor's. This the 
mj strengths I note may well be a Siraje, hut I have 
seen. spontaneous vetting, i.e. exsre that liipress re. 
Is_ it their innate a^tttty to use written larqu^e? 
(24) 

There.are iany_ positive .aspects exhibited- in student 
writing, There does see* to be a search for the mst 
expressive, add _ explicl t wans . of expressing oneself, 
There is a sincerity, and an attest to escape hoqfcast 
and show, I note the questionnaire Has pedantically 
listed all the possible weaknesses while it has rattled 
to list. all the possible strengths of student jwrltlnq. 
Is is possible that the questtonhaire Is biased? (271 



Students are able to get their Ideas across although 
thosL ijfejft__are often_ restricted to fie texthook _ 
author's wggwtiaLorLreflM^ 
wjoritv of students a^k.lorgaiijeLJ^ 
™S a ^Jk_¥«iit Jweiqi _thelr argwntsjn a 
pcherantf ..related Mien..... S&liing__and jaage __ 
dlfficuitieB, i<m.M<Miit.fpc_i wall nytor_of__ 
Btudenta # Aay^cobably arise^frajhe confusion between 
British ard American practice (practise). (301 

I will end this section on student writing strengths with two 

cements. The first articulates a cautionary yet positive 

perajative, ard the second describes a procedure which seems 

worthy of catsideratlcn when dealing especially with nechanics. 

it iist Je numbered ft^i^ students write very 
well. He tend to wkecaaenta about students who write 
poorly. Hany students write excellent papersi I) good 
organization; 2) good conceptualization; 3) good 
indication of pepblbglcal adujiSew afl .insights Into 
content produced; 4) good ability to relate wterlals to 
self j 5) good ability to provide sound rationale and 
peraitftve arpehts to sdMtantiate a pdint of view. 
(33) 

Because of die. screening procedure. for amission to the 
core classes Eh? Majority of. four ft" year- art gradate 
students ;I have ta^ht, Write well . If toey hive 
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prci>ieras_with Bpelllnq I » only concerned if spelling 
erroo afpear in essays _.ifc]ch__*w_M have been 
propf-reafi. .._(]__ajw^3 surest th a .t_pppc spellers obtain 
help from dameone Uio is a reliable speller, to 
proof -read for than), 

HanrWrltinq is only a problem if illegible - in which 
cas^j I warn the student involved, that if I can't read 
it, I place it at the bottom of the pile, and 
consequently will nark it when I'm at my lowest ehb! 
it's in their own best Interests to write bo that I can 
red what thev have written. (29) 



Professors' Attitudes Toward Language 
Urjiiaje Attltirte Inventory 

Hie Language Attitude Inventory IKean & Personke, 1976, pp. 
Hlj Is not a test. It comprises 38 statements *dut tarijuaje 



fliaf Have been shown to elicit patterns of responses indicating 



either a "linguistic' or "traditional* point of view toward 



tmjiiaje on the part of thousands of preservice and inservice 



fevers who have taken the inventory, Hie statements offer row 
for debate, «id some statements measure knowledge as well as 



attitude, but nevertheless every statement has proved effective in 
reflecting respondents 1 viewpoints. 

It is hiqhiy unlikely that anyone would respond 100 percent 



in cne direction or another. Answers most likely reflect a trend 
in one direction or the other. (The Larcjuqe Attitude invito- 
and Key can be found in Apperchx B, j 

A traditional perspective would describe a person who Seres 
to definite rules of grmar, mies few dlstlnctibna between 
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grainar and usage, uses an analytic oproKh to the description of 
larguage, and describes usqe in term of correct/Incorrect with 
refererce to the rules of "grsiai. A ilnjulstic prespecUve wiild 
include wareneBS of grammar as distinct from usage, a notion of 
appropriateness and In^cpriateness of language form according 
to situation, «i a functional rafter than analytic SproaSi to 
the description of language. 

Results 

A total of 28 faulty voluntartty caf leted the laiguage 

attitude inventory, This represents 85 percent of the 13 survey 
returns, a larger percentage than this writer expected! The data 

for returns appear in Table 8. All responses but one showed a 

linguistic point of view) one anonymous response was exactly 
centered between trriltiatai and linguistic. 



Insert Table 8 about here 



The results are as one might expect flung a university 
faculty of teacher educators. Many respondents were eager to 
debate km statements judging from the ccronta written beside 
those statSmnts. Such ciintfl, Kin of which Sowed a 
predilection to agree and disagree given a particular context for 
the statement, Showed a definite wareriess of sociblinguistlcs, 
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that language mmt set pft f rati the situation in which it 
occurs. Responrfents wishing to agree or disagree with a statement 
given a situation were aware that usage is a function of the 
informal or formal demands of lanjuaje, in either the oral or 
written mode, They saw such SUtements as neither right hof 
wrong; correct or incorrect; but rather as ^proprtale or 
inappropriate given the context. 

Since all responses showed a linguistic point of view I 
selected threr? response? to look at closely. One was the only 
response tfilch was centred exactly between the traditional and 
linguistic points of vlcwj one was a response that was alnost 
totally linguistic, and the third was one that represented the 
majority response, that Is, having between 23 and 26 statements as 
linguistic and the other 12 to 15 statements as traditional. 

The respondent who hai W traditional responses and 1.9 
linguistic responses was anonymous - his or her department was rut 
coded, Unfortunately this person answered the questionnaire by 
checkmarks but offered rid consents except for two items. Under 
the "other" section of problems In syntactic construction was 
included "spelling" and "word usage", neither of which Is a 
syntactic feature; Ttits person used the lergtfiy essay format In 
examinations, had students Write a review of research paper as the 
major course assignment, and ranked as perceived major student 
writing problems fuelling aid the tri&illty to orgstfse ah 
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aliment or thesis, 

The 'typical 1 response to the language attitude inventory Is 
presented by a faulty matter from the Department: of ffijcatlohal 
Psychology with 25 linguistic reprises and 12 tralltional 
responses, This person lade cements on the response sheet but 
did hot attaft Siy wfles of student writing; tot exSalhattons 
this professor used short essay, parajrsh, and ulttpte choice 
formats, In terms of major written asstgriiehts a variety was 
checked - research review paper, literature review; critical 
analysis paper, and conceptual development paper, 

hajor student problems noted were sentence 
hagmentB/lnoG^piete sentences* verb tense (wrong form, improper 
sequence, needless shift), carelessly omitted words or parts of 
words, lack of logical development in concepbialixlng a p**r, 
inability to orgaiixe an argument or thesis in organizing a pqper, 
and spelling. 

•ftla person found ud) to say that was positive taut student 
writing, He or she boqan ty statin] that many sttfentt write very 
well, and that we tend bo cement tout students who write ooorlv, 
As evlderce of quality writing several points were made ■ 
organization, coruptualiiatlon, illtty to prwide awfl 
rationale and persuasive argments to substantiate a point of 
view, ard ability to relate materials to self, 

Interestingly, orgStfiaftoh *d conceptual) at tori were checked 
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hy niany respondents as major pfohlema In 9tudent writing, which 
siiqqeata that these are major problem for a minority of stixfehts, 
fliat the sane aspects are strengths in good writers la Implied, 
lliis person did not see any major change In student writ trig 
(pUty over the pt Eive yearij student writing today did riot 
to be getting better; 

At the "high" eti of fre linguistic point of view was a 
response from a faculty iwtfcee from the Departrent Of CurricuKn 
Studies with IS linguistic responses arid three traditional 
responses. Hi is person has students write lengthy essay 
Examinations of at least half-hour writing bine per question, The 
major written course assignment consists of a conceptual 
development paper. The major writing problems encountered were 
sentence f ragmen ts/inccnplete sentences, carelessly omitted words 
or parts of words, lack of logical development in conceptualizing 
a peper, careless or needless repetition in organizing a paper, 
and spelling. 

For student writing strengths this person mentioned that 
organization is logical and clear, that students use examples, and 
that they include introductory and concluding statements. Answers 
are concise, Sid sentences are wU^weloped. No other odSerita 
were given nor were exanpies of student writing attached or 
written. 

To what extent these three are typical is speculative; 



However, there are Several differences worfry of discussion. 

lilt three perceived the sm types of major student writing 
pfobtse; The •typical" arid "high" linguistic respondents rated 
virtually identical problems, but both also noted positive aspects 
of student writing; In fact; there werp aspects of student 
writing such as organization of a p* tition, and 
conciseness that were rated as major problems and as writing 
strengths, 1Mb suggests that these two persons considered Buch 
aspects of student writing to be crucial in the development of a 
sound piece of academic work) they looked for these features in 
student writing. 

there were some differences in the types of examinations «d 
assignment* given, but nothing conclusive can be deduced. Both 
"centred - and "high" linguistic respondents noted that lengthy 
essay exninatibni were used, while the "typical" respondent used 
a variety of ex »i nation questions including ultlple choice. The 
"high" linguistic respondent used the conceptual development p$er 
as a major course assignment in wriUngr the "typical" respondent 
used a variety of types, while the "centred 4 person used the 
rese&rdi review paper. 

Discussion and ConcliflibM 
1. ftpentive art Reporting Nodes 
; ktm two modes predominated the types of discourse 
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demanded in cairse assignments. The major 1 problems relating to 
conceptual iiation and organization of student writing had to do 
with the arqumcntive mode, at) to a lesser extent the reporting 
mule, 

it was quite clear that professor perceived often that 
students wore unaSie to successfully deal with the requirements 
fot argument ive writing - generation of relevant ideas; 
orgailiatiori of ideas into topical Ideas aid sijppienentarY ideas; 
logical dwelcpnierit of ideas arid argument; ability to ccrcelve of 
and address a particular audience; statement of purpose; summary 
of argent] fociia on task; Students need to be taught the 
reqiiiranerit'a of the argirentive mode; each professor requiring 
Oils itfvka of discourse might be alvtsed 65 weri some lecture time 
outlining Die requtremehts arid procedure for writing tn the 
argument foe arrt/or reporttve mde, W 

Perhaps a imre reaaonile abroach to teaching Students what 
is expected in argiatefittve writing H to pursue coorah faculty 
qreetene oil an approach to student afggoehttve writing; 
Guidelines, approved by faculty, might be distributed to all 
students at the beqimlng of each term. Along with the guidelines 
it might be advisable to provide sane models of effective 
argumentlve writing; these models mtqht be examples of good 
student writing from previous years, All professors could be 
ercouraged to collect exemplary pieces of student writing which 
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would be male available to students in subsequent terns anrl vears. 

I. Evaluation of Arginentive Writlrq 

When a major written assignment la given it is often 
advisable to ahonish students of the criteria used to evaluate 
the tfsigroeht. Where the waigrwnt requires students to use tha 
argumentlve mode, to ,at extent will the professor evaluate 
aspects of the writing such as ideas, logical development, nation 
of aidlence, and so cn? 

If there is a faculty-vide attempt to develop guidelines for 
student writing In the argiwntlve mode as suggested in fl, it 
might be also aftiNfcl* to develop guidelines for evaluation; 
this writer envisions an analytic scale (see Cooper in Cooper and 
Well, 1977, pp. 3-31) where individual profeaora can SH 
elewts, aid tfiefe fliey can differentially weight etsierits 
according to the particular sifcject ancl tcpic dasaids, 

3; concepoaiiattort of Ideas 

A recurring oMnt m that students develop a narrow 
perspective in their writing; they rely upon a central authority 
to carry their argument, and this reliance is often too narrow and 
restrictive. Horeover, the central authority is often the 
professor who teaches the coursel This tendency bothered a timber 
of respondents, 

Students need to be ertouraged to real widely a*i to develop 
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a variety of perspectives from vfilch they cm draw irten resporrflog 
to si issue or problem in a paper, or on an examination. They 
ikuJ to he ni^le ware that a soundly-developed and welWeasooed 
argument considers as many arguments or perspectives as possible 
or as exist; hut weighs the evidence; or judges the validity of 
on^eting arguments, and arrives at a well-founded summary 
conclusion. 

In order to develop the eclectic approach describe! in the 
preceding paragraph students must be assured that the professor's 
evaluation of the essay will encourage such an approach, They 
should not fear that arriving at a conclusion which is contrary to 
tiie professor's stated or inplied position will penalize the 
student. He 11 -developed evaluation sidelines will Help to ensure 
fairness in qriiiiq an argument that is well written. 

4. Proofreading and Editing 

Scire respondents noted that they advise students to proofread 
art edit papers before BubSittlnq thflij. Tt> what extent flits 
practice is canton is unknown. Students need to he made aware 
that proofreading and editing are essential parts of the writing 
process; a first draff of a paper is a working draft, not the 
final submission to the professor. 

Proofreading should he first by the writer vrto looks for 
aspects of syntax, vocabulary; phrasing, coherence; spelling; and 



nechanics, Then a second draft is prepared are! qlven to a s*ccnd 
reader who reads as the interred audience of the paper. Giveii 
this type of response the writer re-edits the paper. 

This type of procedure can be encouraged. Sore professors 
might even consider refusing to" mark papers that have clearly been 
written at the last minute and lack even cursory prbbfre*iiiq; 
Guidelines for proofreading Hi editing can he pra/ided *en 
professors assign major written course retirements, 

5. Grannar and Usage 

It becape clear f rcn consents made by respondents under the 
perceived writing prbblew section of flie qaeattoaire that some 
confusion exists between grwliar an3 usage. Usage Items were 
described under Che syntactic construction section, and vice versa 
to a lesser extent; 

If professors are fio be of telp bo students in their writing 
they theSelvtf heed to he cleat as to ttat constitutes a 
syntactic difficulty or prrtlei, anil what is a matter of poor 
a»oice or inappropriate larquege, though qiamatically correct. 
Current hsftooka on usage may be of help. Students can also be 
directed to consult usage handbooks when unsure of a particular 
usage or aspect of graaaar. 

However, it is of very limited use to merely point out a 
perceived error or probla In student writing, the f*rsoi 



39 



K 

bvaiiiatii*j a stiKfoit piier needs to he ifcie to Ascribe why a 
probleii exists, &\ to He All > 5tiqqe3t alternations be they 
synti:tic or aiwtlc, 

6, Siii-jiit 'Specific VccSxilary aril Structure 

To a certain extent each subject area has its own ways of 
iislnij liijiiSjei be they in terw of vccjKiiary or seriteiie 
sfroctiiitis; Slie subject areas iise prbfanced linguistic 
pattern!!: the tajqiiaje of Iw (In educational aSlnistratiorij 
iiscii structures that enplo/ conditional clauses) the word 
'aiUuiV* has very different ueanlnga in social studies arrt 

Aspects of subject-specific ltfigusje heed Eo be taught In the 
9t*)>*:t at«*a itself. It is not always possible to assume that 
because a concept is basic to a particular subject ftat studsnts 
will ant» to the subject already knowing the netting of foe word 
or structure for the ccncqrt. The sane word or structure iiiqht 
fuw a very different meaning in Stother sftjicE area. 

Syntactic demands vary too. in social studies U is Often 
IwrifuiftihlH to write objectives for unit plaming In tenw of 
intern' fr<*]iuent3 where the verb begins the sentence) for exanple 
"To have stmients cuipare Beans of food preparation between two 
different cultures." ifcwever, sentence fragments may not he 
toieratiM by a professor in English education even when the 
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student is asked to develop tinit plans. Hiese types of Urqulstlc 
expectations wst be conveyed to students in each subject area; 
and indeed ty individual professors within a sfrj^t area: 

6 

7. Recurrent Writing Errors 

Ate najor writing errors mentioned rescondentu have a 
history of recurrence. Theaa are the typfe of errors that cause 
difficulties for students year after year. Such aspects of 
writing are in need of constant ard ongoing attention. 

In 1974 Diderlch found that the following errors occurred 
Boat frequently in the writinq of African secondary students: 
sentence frsgnnt, incomplete sentence; coma splice, fused 
sentence) run-on or strung-together sentences; carelessly emitted 
tsxda or parts of words; careless or needless repetition; 
ajjectlve for adverb and vice versa. These errors are listed in 
order of frequency of recurrence, 

In the survey the eost freouently-occurrinq errors were; 
sentence (ragient, incomplete sentenoe; run-on or . strung-toqether 
Bentencesi ccna splice, fused sentence; pronoun reference) 
carelessly onlttod words or parts of words; poaseaaives, 

The silt tart ties between the two studies are sErikinq; It 
aeece as tfwjgb fte sate types of error! recur in students 1 
writings) these aspects of writing are probftly not devetopsental 
and will not disappear with nahiritv; They present ongoing 

■ ■ \ 
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problems for 'students, and constant attention mat qlven then 
t>y educators, incimiinq university professors. 

Sumwry 

V student writing in the College of Bdxation is in a 
reasonably healthy state. There ate recurring errors which need 
constant attention, «id ail faculty can assist students by 
reqxxding to student vritinq rather than aU^lv assigning qrriea, 

Ihierstandinq of the writing process is one important in 
vJiich both faculty art students can better attend to writing, fte 
wr iting process includes the conceptualization of the topic, the 
rhetorical choices made in organizing the piece of writing, and 
Ove reed to proofread ani edit, 

stuoents need quidelines for Writing in the arguwntive wde, 
and they need to know the wa/s in which their papers we to be 
evaluated. Faculty also heed to he fSiliar with the darts of 
writing, wl the distinction be^eeh gcSSiar, (i^e, iti ofter 
aspects of langu^e. 

Finally, ffie types of eiiMthaEioni Sfl iajor asstgiflintB set 
as course reqiii feints are bportarit; for they allow students to 
either write in connected discourse or not; aid they also canvev 
the importance and value that the professor places on writing to 
learn, 
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T*la I f 

ftuitor of Faculty Receiving Survey Questionnaires 
by Department 



Department 



Collie MnlnlBtrators (Dean, Associate Dean, etc). 

Department of Ediiqat lcnal OoMkjnlcat Ions* 

Deparbent of Contlnulnq Education* 

Deparbnent of Currlculw Studies 

Department for the Education of Exceptional Children 

Deparbnent of Educational Main let rat Ion 

Department of Educational Foundations 

Deparbnent of Educational Paydhology 

Indian axi Northern Education ftogrS 

Indian Teacher Education Progcn 

Saskatchewan Urban Native Teacher Education Progran 

irtkjstriai Arts Hi Vocational Education' 



Total 



Nujtxr 



5 
4 

3 

21 
1 
6 
S 

12 
2 
4 
3 
1 

13 



Mri Jariuarv 19B4 EHeie three departirentfl were rtalgatoted to fom 
the Department of BduMinMl Ccnuunicatlona, ftntlnuinq and 
Vocational Efliicattoii; 



Tile 2 

Oueatlomalre Return by fepartient 



Department 



Nuiier 



Collate Ahlhiitratbri (bean, .Associate bean, etc.) I 
Departint of Educational Cafinlcatlona* I 
Department of Contlmlnj Education 1 I 

Departant of CurrlcuLa Studies , IS 
DqpartMnt for the Education of Exceptional Children 3 
Departnant of Educational Ministration 5 
Departient of Educational Foundations L 
Deparbent S Educational Psyftotegy 3 
Indian and Northern Educatta Prop* 2 

Indian filler Education Program . t 
Saskatchewan Orbit Native Tiafter Education Prcqran 
Inteitrtat Arti «d vacietenfil Uueation* 

total 3ft 

♦In Janaury 1984 these three d^artmta were awlqawted to fom 
the Departient of Educational Castmlcatlons, Continuity and 
Vocational Education. 
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41 



42 



Trile ) 
Prchiew in Syntactic 
Construction: Tallies arc! Rankings 



ProhieniR In Syntactic Ccnalructioi 



Total Total 
Chectaj Helqhted 
Rankings 



1. S^nlen^e fragment, Incomplete sentence. 20 SO ^ 

2. Conma splice, fused senteice (main 17 47 
cl»ises joined only by a coma without 

a conjunction, or hoflitiq at all) # 

3. fan-on or strurij-togefter sentences 17 50 
(mre than two Itain claused unless 

they are short, of flie swe pattern, 

or separated by semicolons) . 
4* SubJecHerb agreetehf. 17 42 

5. Proncun-tftee&tenr agremnt; 15- 33 

6* Pronoun reference. tS 47 

7. Verb tense: wrong form, Improper 19 35 
sequence; needless shift* 

8. Parallel structure. IB 40 

9. Mispidced nodifiers (especially 14 31 
d£tfx|ilng participlesi. 



Total total 
Prc^ai th Syntactic CdnsEructtdh " Chewed Weighted 

HarSln^ 



10. Other (si [pUm specify). 



6 10 
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47 



43 44 

Table 4 Table 5 

I - , * 

\ t Problem In Usage: Problefne In Corceptualixatlon: 

! Tallies and fanklnqs Tallies and Rankings 

total total total total 

Problem In Usaqe Chedced lighted Problew in Corceptualiiatlon Checked ifeighted 

'i i"' 

>;' Rankings Rankings 



1. Carelessly Quitted words ct parts of IB 44 1. Paucity of ideas. ^ 19 57 
, rcrds, especially erdir^B. , 2. tide of logical develoq^t. 26 74 

2. Adjective for adverb and vice versa. 17 40 3. Lack of cctarence, 18 45 

3. Caifuslon of subject and object form of 15 37 4. Ideas or argiaent not leadirq to the 22 57 
prbntiins T, "we"; "lie", W, "they 1 , stated dc logical ccrcliialbn, 

W. {Hany linguists wxpt "who" as 5. Inability to dress the topic 13 28 

an object form, especially In question^ or subject 

hiit "vW is not accepted as a subject « 6. No clear notion of audience, 12 W 

Fori; | 7; Dae of unrelated fdeae an) lnfociatlon. 1$ 2fi 

4. "ShatNill", *shouH-vcuH\ 13 30° 8. Other(sj (pletfa specify). I ' 6 

S; Mrwtatioils in senteiwes. 15 29 _ 

6, Contractions (such as "don't"!. 14 36 



7. Possesses: (foitted or iisplaced 23 47 

apostrophe ("her's", *UV, "your's'l. 
B. Other(s) (please specify); 4 9 
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mac o 






Tanle 7 






Problems in Orqanlzation: 






Mechanical Problem 






Tallies and Ratings 

— — 







Tallies and Ratings 

■ 








total 


total 




Total 


total 


Problems In Orqanlzation 


Checked 


Helqhto) 


Medianical Ptoblew 


Checked 


Heiqhted 






Ratings 


• 

• 




Ratings 


I. Paragraphing. 


IB 


35 


1. Spelling (pltaae give exiles below). 


21 


54 


21 Careless or needless repetition, 


20 


51 


2. Punctuation, 


22 


56 


3, Inability to organize an argjaent 


TO 


ii 


3, Capitalisation. 


8 


22 


of thesis; 






4. Indenting of paragraphs. 

m sT J ™ 


6 


6 


4. tnahtlttv to Sifitahtlate ah 


24 


63 


5. Handwlting 


16 


41 


ar<pent or thesis; 






6, Organisation o( pqe, 


lb ' 


It 


1 fanftJ IrtarV'P flf An ihfr/Vilnh i ihi 

Ji I'MltTV ItlclLC UL flfl l[|UlJUULviJ|.y 


13 




7. Use of headings an) sineadlngs 


15 


28 


statement of purpose; 






Si Other js) (please apesifyj. 


1 




6. Nonevidette of a stwttary statement. 


23 


45 








7. Other(s) (please specify) 


I 


15 
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T*ie8 

Language Attitufe Inventory Returns 

by Department and by 
Traditicral-Llnguistic Point of View 

Depart Traditional Linguistic totals 

------- / 

College Mninistrators - 1 1 

Department of Bucattotia) - 11 

Conwimlcations* * I I 

Departoent ot Continuing 
Education* 

Departimnt of Curriculum - U 11 

Studies 

Department for the Education - 3 3 

of Exceptional Chldren 
Departnent of Educational - 4 4 

Ministration 

teparbient of Educational - I I 

Fourviations 

Department of Educational - 3 3, 

Psychology 



4B 



Departnent Traditional Linguistic Total* 



Indim and Northern - - ; 

Education Program 
Indian Teacher Education - 2 2 

Education Program 
Saskatchewan Urban Native 

Teacher Education Program 
industrial Arts aW Vtocatlonal 

Education 1 

toonyioufl - 1 1 ' 2 



ibtai : 1 27 28 

•In January 1684 theee three departnnts wlgiated to fori Hie 
Departnent of Educational Gmunicatlau, Continuing and 
Vocational Education, 
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BUHVEf OF COLLEGE OF EDUCATION PROFESSORS 1 
PERCEPTIONS OF STUDENT WRITING DEFICIENCIES 
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appocd; a 

Survey Questioivnaire 



This lb a requent to complete a survey of your perceptions of under-* 
graduate students' writing def iciencies, and of Che type of writing required 
of undergraduate students who take your courses. 

The survey will likely take 30 alnutes to complete. Could you please 
complete and return it, unsigned, to Trevor Gflflbell, Department of Curriculua 
Studies, \)) 

There is current widespread concern among educators as a group about 
the writing deficiencies of undergraduate students. The concern seems to 
be greatest among tertiary educators, particulary at universities and 
colleges where academic programs predominate. Ttie problem docs not re- 
strict Itself to Education students either; faculties of arts have expressed 
concern at least as vehemently as have faculties of education. 

Huch has been written about students' written lunguage deficiencies 
In the United States and some universities operate freshman writing pro- 
grams. In Canada both the University of Toronto, and very recently the 
University of Alberta, have introduced mandatory writing tests for all 
incoming students including transfer and foreign students. Remedial 
programs have been fn place for several years in some Canadian universities. 

Hy Interest is* to determine just what perceptions of student writing 

t 

problems have developed among College of Education professors at the 

University of Saskatchewan. To survey the problem I have devised the 
attached survey Fori; It Is qiil'te detailed and 1 have requested attach- 
ments In places, always to be made anonymously. 
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1 ,i« .iltM' in|iu^llnn lh.il each reH|Mindt'iit fill out the attached 
LiUAiiiiee Ail I tinli- Inventory hu tliot I can luuk for possible Hatchings 
between attitude* to Uu^lv^ and expectations for student written language. 
I K'wr.inii't' ahsuluti' anonymity in all aspects of this survey; there la 
nowlietf on the survey turns where you are aaked to identify the course 
or sect Inn taught , or yourself apart from department and level of course, 

I will use the accumulated data to look for patterns of perceived 
student writing delkiencius, and to determine If such palterns or conmon- 
.liiUcH match with different types of writing tasks required of students, 
tiif Lii»H<iagy Altitude inventory will be used to determine whether a 

|urt i«iii«ir attitude to language matches certain types of writing tasks 
ri'ijiiireij tit student 9. 

Hy intent Ion la to use this some survey In the Faculty of /iris and 
Science, jiid in 1 anil ties uf Education on other canpuses in Canada and 
in Ann [ Tii 1 la" 

II there are ■iiiy questions ur concerns please see me (Education 3015) 
or jiinmi' 14 1- 

Thanking you, 
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Trevor Canoe 1! 

Eiigllbh Education 

Department of Curriculum Studies 



SURVEY OF COLLEGE OF EDUCATION PROFESSORS' 
PERCEPT I0HS OF STUDENT MR1TIHC DEFICIENCIES 



1. Department and Subject Area 
Curriculum Studies 
Educational Communications 
Educational Administration 
Educational Foundations 
Continuing Ed oca t loo 
Exceptional Children 

INEP 
ITEP 
SUNTEP 

Educational Psychology 

2. Course levei(s) taught 
Junior coume(i) 
Senior coui',e(e) 

3. CompuKiy course(s) 
Elective course(s) 



□ 
□ 
□ 
□ 
□ 
□ 
□ 
o 
□ 
□ 

□ 
□ 

□ 



4. Do you use examinations which require student 
Midterm 

Flna ; 

5, If students write* what type of examination? 

Lengthy essay ft to 1 hour writing time) 
Short essay 



to write? 
Yes 
No 
Yes 
No 



B 
S 
B 
B 



(Qieck major type) 

□ 
□ 



■ vERJC 



,56 



3 



P : ir«iUU|ili [ | 

Sent dice response [ j 

St.'Hiome amp Ivtl on [ J 

Multiple choice | | 

Ulher (please specify) „ _ [ ] 

b. \ki you uni' written assignments as part of course evaluation? 
(Kxclude projects and preparation of eurrkulum materials), 

i □ 

Type of assignment used: (check major only) 
He search paper (review) 

Research rtyort (original) | | 

Literature icvlew [^J 

ilrittrai analysis paper [ j 

Concept nil development paper [J 

iiiiier (pi east iijieiUyj _ 
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7, Wiut .ire the problems and deflc lenclue you have perceived and identified 
throughout your teaching experience with undergraduate students in 
their writing? 

Please use the libit! provided and add your own items and comments. 
Check and rank order Items wherever possible in order of occurrence, 
I helnj; »o§t widely occurring, 

Also, please attach examples or photocopies of student writings 
Identified by course level and department i Feel free to add marginal 

notes tu point out problems. 

;;;/] 



?. (ii) Problem in Syntactic Construction 

I. Sentence fragment, incomplete sentenced 
?. Comma splice, fused sentence (main clauses 
joined only by a cow* without a 
conjunction, cr nothing at all). 

3. Run-oii or Uruhg-togethir sentences 
(mora than two lain clauses unless they 
are short, of the same pattern, or . 
separated by semicolons). 

4. Subject-verb agreement, 

5. Pronoun-antecedent agreement. 

6. Pronoun reference. 

7. Verb tense; wrong form; improper 
sequence, needless shift. 

8. Parallel structure. 

9. Misplaced modifiers (especially 
dangling participles). 

10. Other(s) (please specify) 
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CliecK Rant 

□ □ 

□ □ 



□ □ 



□ □ 

□ □ 

□ □ 



□ □ 

QB 



;.;/< 
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/. (i>) Piuhlrni in Usagi) 

1. Ilart'leysly «tnit led v: \h or par t u 
of words, specially 'ings.. 

2. Adject in 1 fur adverb und viie versa. 

J, Conl us I im of subject ami object fans uf 
prumiim.; "i", V\ V, 'W\ 
"tiicy\ "who". 

(Many linguists accput "who" as an 
ubjt'i i toroi, eupecisHy lit questions, 
but "uIiddi" is not accepted as a 
subject form.) 

4. "Sliiill-wlll", Miould-uould", 

!). Aiibrevjatiims in sentences, 

h, VMYwiim (such bb "don't"). 

V. VmuiiWtsi fait ted or inispiaccd 
iipostroplie ( H her*u 1 \ "It's", "yburV). 

Hi Otlieriaj fj>lea3e specify) 



,(1'} I'roMcus In Co nceptualization 
I. bur it v of ldiMN. 
1. Lick of logical developnent. 
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Qwsk Rank 



□ 



□ El 

□ El 
E 



□ □ 



LI □ 



J El 



h (c) Problem (n Conceptual IgaUpri - Continued 
3. tack of coherence^ 
4; Ideas or arguient not leading to the 
stated or logical conclusion. 

5. Inability to address the topic 
or subject. 

6. No clear notion of audience. 
h Use of unrelated ideas and 

information, 
H. Other(B) (please specify) 



W) Probleta In Organization 

1. Paragraphing. 

2. Careless or needless repetition. 

3. Inability to organize an 
arguaent or thesis. 

I, Ennbll icy to substantiate an 

arguient of tiieais. 
5. Nonevidence of an Introductory 

statement or purpose. 



5, 
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Check fisttk 

□ □ 



□ □ 

□ □ 



□ □ 

□ □ 

□ □ 



□ □ 

□ □ 



□ □ 

SB ' 



,../5 



.11 



.13 
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I, U) I'nijiii'HH in Di '(Jinjiju Umj - Conliiuitid 
i, HmiViimi iif ii auiiary iidtewiiti 
/. illlierjsj (ojeade specify) _ 



Sju'llliig (piiMHil give exHaph'H belov). 
Pimrtuatlon, 
. Capitalization. 
. Indenting of paragraphs. 
, lUnlwriting. 
. OrganUati.w of page. 
, Use of hea J i n g s and Bublieadlngs. 
8. Other(s) (please specify) 



□ 



□ □ 
n □ 

□ □ 



i □ 

□ □ 

ill □ 

□ □ 



□ 



B 



□□ 



Wli.it positive iispuctfl of student writing can yoii identify] Use sate 
oi L lie criteria f roi 11 if you wish. Please be specific and conpare 
with other groups of students, or with groups fron previous years, If 
you deal re. 



Humpies; 
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i I'li'jM 1 till tmi llu' nltarhrd Ullage AHUnde inventory. House do 
iitii reler to a diet'-nary; thesiurua, alyie winuai, or any oilier 
re fe reiuc butik • 

Also; j.leasL refrain from disowning the Items with others before or 

during your reapmibt to the invtntory, 

Aftiln; anuuvmily and ronf Idunt la 1 tty in guaranteed! 

If you wonid like a copy of the key io the Language Altitude Inventory 

pleaae pick one up frun Klran in the EdCur, office on the win floor* 

Yin will need to photocopy your response before wiling the original 

lO HI', 

i 

Thank you, 

Trevor Caifall APPBSIX B 

Language Attitude Inventory and Key 



» 



ERLC 



[jnjiM|i Alllludc Inventory' 

this invtnlury it not 4 if il bui rather 
ti in opportunity lor yuu to eumlne 
your own iiiiiuifa-ilwiJjn|Mijf, pai' 
riculifly tKc English lanjuage. Tht 
ihil.ty.-flghl lUlcmtnii about, language 
[hA Wl°w j*t* .town tp ibcit 
paituni ol rupooses indkAfmg either a 
linguistic" or i "traditional'' point of 
view lowai I language on the pari oi 
ihouiandi of pteeervice and Inseivice 
ifacbeis.wbo Uii taken ike inveniofy. 
Although tht ilatemenli otfir room for 

inevitably intnurc knowledge ji mil 11 
altitude, every lUltmcnl hii proved 
cffeciivc in reflecting rnpondenti' view- 
point! - 

Since thii ii Ml i (est, ihin in no 
right or won j anrwiri but only aniwen 



thai will HcJp you owover where, you 
Hand on. (kit quttiioni how.. It n 
highly .unlikely (hit inypoe wpuki rir 
i pond 100 percent in one dim lion or the 
o«htr L Your iiujviri will moil Uejy 
reflect j /rend in one direction or the 
other. 

Respond to every- item by circlini 
either jagreei or_D jiSsagreej in ihe 
left-hand column. Do not be tentative 
by flaking hal(«cuclei..or by iniertins 

Q^ualifici tioru i _ like "MOtttHraT or 

^iruybe. M Jil_her j|ree or disagree with 
etch ilalctnenl. 

Following the inventory you mil be 
rift ir hi to 4 discuiiiwi oi what your 
answers appear io mcini |We encourage 
you not to look il this discussion until 
you hivi completed the self*inventory.) 
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AO i Dictionaries uiualiy record language thii (hi Kwitltd but 
ipeiktri iiij wijjjri iii utinj end have uie£ not whit they will 
_ or ihotild .Hi . 

A 0 i Tto.iraoVionaJ meini of. 4<fin(f3| pirti of ipeerh mch n nouni, 
adjectives, and the like ne Jncondiienl, Tjwy iltirMte bftwiin 
form 4nd function, on the one hind, and meaning mi the other 

ADJ. Mi should be vied only ai i fHtpoiiiwri "WinUoni teste good 
like i cigarette inouJd" Is a coeivplioev 

AO i. Using more than one negative il wrong, for it changes the 
thought Saying 1 don't wiiii no tnuiiariT really mejni 1 want 
some" 

A D i. Languagi it primarily a habit of behavior best learned through 
uie. 

A Q 6. It's grammatically incorrect to end in Engliih sentence with Ihc 

pwp^'jfw _twt _a i jn^Tu r !%_ the light, on" 
A 0 I Striii on any one of the thiee wordi in "I'm going home" changri 

the meaning of that sentence. 
A 0 0 Wotdi have meaningi in thetnitjvet regardleti of what the 

speaker or limner may think they mean. 
A D 9 "I have two book" mi|ht be an appropriate uiagt in English. 
A 0 io, Dtcauie locirty finds the word lit* useful n a lingular noun, 

'« * («w y«rs "The data il omplile" may bi ap&fopr' h in 

faimal, literary <|c. 
A 0 il Grammar n a Jcjvriplion of those devicei by which a Linguae 
..... governs ihe initrrclanonihipi jmong weds used m ihat language, 
\ 0 i:. Words belong lo only one part of ipeech, anJ ail their other usti 

ar« borrowed. 

A D 11 Colloquial language usually include! substandard usage, faulty 
grammar, and unpleaiint repetition and ihould therefore be 

avoided. 

\ 0 ii a dialect ii a corrupt form of a language spoken In a particular 

region bv people who don't know any belter. 
A P !f Grammar (read of.Jhe .principle* and usages of language, 
K P U ft» t^jbook and the dictionary make the lawi of correct usage, 
A D 17 .'KoinLw.L^ »d * declarative irttnee by a drop 

from high to low pitch. * 
A D IS To split an intinitivi. ai in 1 am going io quickly eat my lunch." 

is acceptable unlesi it resulli in awkwardncis or ambiguity, 
\ D 19 '% \'m diank e book" is grammatically correct in English. 
A 0 10 %\\ hire pencil ii mine'* u ^grammatical a n d lUiyi *w f ong 

in English. 



A D ». Wnen.i nd child nyi-l taked « wut,- n, bn dtmonitrated i 

Lft^k. ui>iititiiidii)i ^ Enf bifi frwmrr; . 

A D 11 Engliih ii a descendant of latin, Thut, i « u^critaod the grammar 

rfJ^lAjlliW 

AOij, Umjm»ij^^ regret only recogniaing the 

«*oidi iiW jtewvWng wtsmhty maun. 
A D 2< Cood Ligiiih U thai form of speech which (i appropriate to the 

purpbit $ iS ioejkir, true to the ianguigt ji it li, end com- 
- foHiUt ro ihi ip^Aetur ^ai<3 Stlemr. 
A 0 \l No livijij liAguigi w be confirm within irSirary ruJa. 
A 0 21. The second pwundat on Jiiid iii i Maury n to be avoided 
^mfjMmskM 

A 0 17 J^M^^^MLf^.^ depend* apofi ike 

j^iuiieioflojiijt^ 
A 0 li It cu no longer be illumed thai iD jubsiindard forme and Ian- 

pattpatteriu art ikke the carryover. 
A 0 »; Constant change In&tgtjigi >i noonil, not cwupt 
A D JO. Waft do not wioouHciily or neceiiiiily convey to the hearer 

^llhii^erhilnilnZ 
A D tehtr ind my M mm both denote the mile hesd of i fimity, 

. . . 

A 0 JI Good «pf«cik Ii nolihail of ejit purwr manuili but what it com- 

monly mtd by fdncitfd ip^ktri AtW nrMi^ii wrietfi, 
A D JJ, Ha i cSej aj<nt 4 ietetiorirton i in iuiguige i hje i Jmyi been 

ignorant Suwr enough penom pmiit In misusing i word 

long enough the dldoni/y maken end by bowing to rhJi army 
of inor. 

A D Ji Engliih irammar teachej one how to (peak and write the English 
lingiiage rtfrvctly. 

A D J3. Poptilir ip«tcS ii ^equtnlly Just at dear and^gorous 

aimorefuliivairil^gyjje; 

A D Jo. rVrtji if alwayi \ preposition. 

A D JM person L ihou« aiwiyt use ihe verb auiiliary mey when aiking 
pemuitaoti 

See Appendix I lor a diicuiiion of the inventory and ♦ key agsinsi which 16 check 
your responfei 
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% ^ now, yw hive ccmpieted and scored your Ur,guage Mm 
'?_ v _ en !?(y»M m b flHy *w-rt of \hi m^m queiiioni ibit 
Un|uaift itudy cm niit You may m , m tew directly 4 teacher's 
•^J^»iJ J»W Nork done with children in the 
diiifooni ^ Thii M prennU information and ideal on both language 
lli<if indiinjuixi itudy with children In the hope that you will con- 
Acwrtftof 1 bfljuip poinlof vliw for elerhtniiry educition. 
Such ijoint o/_ vltw luvti room for plenty of diverilry on specific 
*m k.kMmt t reiptttfuj of language m 1 living thing, A Ian- 
IHif 1 folnl of view means that the eduxaldr wishes to leirn ii much 11 
poiiibl^ 

^*Lktti7_*rf..wJl bf able to stlmtlliii iheir Further language 
development Tht hlitpricil end general informition following in thii 
chapter will contribute to iuch 1 point of view. 
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Attitude Inventory 
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How did you fare) The Sty thai follows ulls you whether ijrttmrni 
with each tietemenUeprmntM Unfuiitk or a traditional viewpoint. 
Counting up and comparing your ''j^uirticr a^ "iradittonais" can 
provhS * groti mcafure of your point 0/ view toward language, It 
should be noted, however, thit the Ltb«U, M lin|uiftic M and _ M lra_di- 
bond" refer 10 atiitvdeJ often held by educators, parents, ind chiU 
dren rather than (0 positions taken by prrfefuotul grammaruni. A 

^ ^ tl ? i _J n Ji^J_ ^ jiierjitd J^^l'lx J!>«^lMw_ w ho 
e*pouM either vk^^ 

^l ^^f^'^^T^ 11 LiM to WW difftrtiuly from one another. 
A for agreement indicate* an altitude that if; 



1 — Lut|uitlic 

2— Unguistic 
•3— TfaditwnJ 

J^Unguiitk 
•6— Tntditwul 
7~Lin|ui«ttc 
Jh-Tf*difonjl 

LmfUMtic 
10— linguistic 

11— linguistic 

12— Traditional 
1 J— Traditional 



^Traditional 
15-txadiiioiui 
Tudliioftii 
J?—Lin|uiitic 

Uniuiitic . 
50- Traiitionai 
ll-Tradilsoiu| 

22— Traditional 

23— Tradidoiul 

24 — LinguUtic 
J5— Un|ui$tk 
*2*-Tudltioiul 



a^Unguittic 

29— Linguistic 
JO— Lui|tuiik . 
•Ji-Traditionii 

J2— Un|uUic . 

J3 — Tradition*! 

^4— Traditional 
linguistic 
«3±-Tradit1ofuJ 
•37— Traditional 
*W— Traditional 



Another way to analyze your refponfei if to examine them accord* 
ing to the degree Lot* specificity iii the statement! Thoft preceded by a 
dot in the key abovs art ttaltmcritf couched iii very specific terms; 
(hi remainder are quite gcheraliied, Respondents' ^nawerf to these 
two types of itatimenis often differ significantly! Many Hmes a per* 
fori will agree With something 11 a general statement but will find that 
hi' ittitudei will im fet Km agree with a specific instance of the same 
generalisation; this it not altogether furprtfTng, since language is a very 

personal nutter. The perwnwho disagrees with the statement; "A.dia* 
lect is a corrupt form of a language spoken . . by people, who don't 
know any better, f may also disagree with ihe.stalement; " 'I hiviv two 
book' might be jn appropriate usage m. English.!' In (he first case, such 
disagreement is linguistic, in the second it is traditional. Yet the second 
if merely a specific example of the first. 

Thii inventory has given you ah opportunity to assess sonic of your 
values and attitudes toward language. Wt could not hope to discuss 
here tj>e reasons why a particular response is construed 1$ "linguistic" 
or "traditional" in nature. (You will probably discover that many of 
your "traditional" responses relate to conventions you were taught in 
school or at home Hie term 'traditional grammar,'' in f*ct, indicate* 
that this it the traditionally accepted view of language') Instead, you 
Will notice the rationale for classifications such as "linguistic * and 
"traditional" unfolding throughout the chapters of this, book VVt 
hope you Will go Beyond the self-asesfmeht provided ty. thii in- 
ventory to examine and evaluate your own f tilings a Bout language 
in continuing discuss ton >iih your classmates or colleagues^ 



Student Spelling Krroci 
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BEST COPY mM 
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SPRING KRHOHS 



u>rr«*-t sfvll»i>|ii ate given in pdcent)»cs<f?s for student us*;. 





ctnceme (ooncernl 




conce&us (consensu) 


awkwardly (awkwardly) 


oonivlnq (connivinqi 


(acquire) 


ccnsciauss (conscious! 


jijimiM (aiminara] 


ccoly (coolly) 


; umvi/.Hft:nt (afoa/wiwit) 


curios (curious) 




nir iciiiitv lent intlf vl 




ouruusit ■ 


ant . |.Mt It in (anticipation) 


ffcfliwtely 


iijiiiiii iiiju ir i«dj 


tfefinatlv 


iigiiijii'iit jargiinfcrit) 


rfcfinatsty ISfiriltelyl 


,is:uiiiil 4 il ion j assimilation! 


definitely 


Uliu ly 'iKiliicallvf 


defihitly 


U'i>; f[Ua"i [U^hciilj 


develope (develop) 


1-iiiMCSl 


dicWiiiy tflcfio&wyl 


l.-nifit (IwfiU 


<\\lm (dileama) 




diplcts (depicts) 




<Jr . r.eii (disacpointdl 


lulUlm (bulletin) 


di^-.iijr^ (disagree) 


iv.ffull |*:jtt>ful) 


durrlrq (during! 


•at.ijoi la* (cab«jorijp) 


ettoanse (enhance) 
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certian (certain) 


envoive (involve) 


ciricuiun 


ecjui percent (equipnenti 


cirr iclium (curriculum) 


escpected (ecpectedl 


cirrlcuiw 


escourted (escorted 


evidenae (evidence) 


excercises (exercises) 


emitting (exciting) 


expldination (explanation) 


EundirontalB (fundamental*^ 


explinatlon 


gtaroec (granuar) 


— 

granpling (grappling) 


halerious (hilarious) 


hetout (telnet) 


bopped (hoped) 


hunrurous (huanrousi 


lnate (innate) 


Inclued (included) 


independent (independence) 


IrvJepeniant (independent) 


influencial (influential) 


In treat (Interest) 


joyfullnegs (joy fulness) 


likelvhood (likelihood) 


oblivient (oblivious) 


cccured (occurred) 


opehnifigs Idpehingaj 


optbaUtLcly (optimistically) 


parrallel (parallel) 


particularity (particularly) 


payed (paid) 


percieve (perceive) 


pocrige (porridge) 


poeative (positive) 


prescerce (preaence) 


privelage (privilege) 


prcceeduEes (procedures) 


privilege 


prcpably (probably) 


propell (propel) 


iQCieve (receive) 


relavait (relevant) 


repatoire (repertoire) 


repetitive (repetitive) 
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repoire I repair t 
safty (safety) 
»»th (swlhe) 
spejdi (speech) 
spys (spies) 
stiinache (sbjnat) 
thenwietre (Ihefrwjoeber) 
truely jtniiy) 
ussually (usual 1 yi 
vlrticaii ■ (wrticaiiy) 



refiuonaabPlty (responsibility) 

schreach (screech) 

aourse (source) 

specif lcly (specifically) 

stich (stitch) 

Btruted (strutted) 

thouraxjhly (fooroughlyl 

uisec juicer) 

vegitation (vegetation) 



APPENDIX D 

Examples of Student Writing Errors and Problems 
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mm in swrwric ochstwoign 

»/ 

1. Sentence Fr^nent, incoflpiett Sentence 

*Hie aJvaitfrje of this Is that It gives children an 
qynitunUy to dlscwer/ 

iri the Ihtrbductioh to her lesson/ 

*n>e oily disadvantage I cm think of is that if a teoher 
uses it in a way that doesn*t allow the child to explore^ 
Aid plays the part of a pbrirayer of ail krofiWge/ (Also 
misuse of conjunction and preposition) . 

"Student! are given the opportunity to actively 
participate/ 

J, Goto Splice; Fused Sentence 

(Halo clause joined only 6y i caima without a conjuration, 
or joined with nothing at all], 

^..Ae^ei__8r^_M to. follow, . 

U>ejefore 0)en. apeaklna to.chiWcen one flhould.iiae rich 
language with little (sic) faults." (Also usqe); 

"Read poem tor the last tine, a student is asked to red." 

*?*.*»t j^tM ia.JS_bmbrUJoji it.is not 
consistent or legible enough for the children/ 

"An oxercise is handed to students, this exercise is taken 
from their workbook/ 



!?V l3 _eHerc!se was ran of f on a ditto machine; it wis m 
as clear as it could have been/ 

"Inform them (pupils) that H^w didn't use energy to fail 
into the stream, he did not do this himself, it simply 
Keened to His." 

"I feel there could have been many reasons for this: there 
was a substitute teacher there Wt day tfri most of the 
children were ur^l*Mitiii«t7 It was Friday aternasn, a 
class was Having a period of skating outside the window, 
the lesson may have been too long/ 
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3, torrcn or Strunj-together Sentences 

(Hore thii two win clauses unless they are short, of the 

^ sane pattern, or separated by semicolons) r - - - 

i "Female child was expected to grow jp and be like mother 

j jA same for the male child he had to grow up are! be like 

/ father/ * 

4; Su5jec£«ver6 Agreweht 



•Questions and answers is wM a scientist lives for/ 

"A comparison of past and present events w$re aade/ 

S; PcorwrhStecedeht Agreement 

"A person In today's society has many problems they will 
have to face/ 

k facb pttmMla«..ite_BW..B!Bquerce but the rate at 
which they progress varies greatly/ 



"Bach group will present their list/ 



"Give everyone a chance for their own opinion/ 

"Bach of the phases are related/ 

"If L^.jfipiy tojolnt out all the childs (sic) ■Istakea 
and art ; him to r e *cg# .his story they are rbt gaining 
anything/ (Also usage). 

"I wanted to allow exh child a greater opportunity to tell 
their story/ 

"... if you love sow** they are beautiful to pi/ 

'It is through detf tfltiiij that one jama ioclgiit into 
themselves/ 

6. Pronoun Reference 

\ , . for this exercise to !*i of value uie Mt really (jot 
involve? in how avid what you cot^ into the Journal/ 

7; Verb Tenses Wrong fori; tsproper m\ *ri>; ueri|t» ahift 

"If I was to record all the different types of human 
behaviour into a microchip aid store it way for future 
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gqierdtiona to see Pin sure that tiiey couldn't urdeLfltarrf 
many of the actions. " 'Mo pronoun-antecedent agreed), 

8. Misplaced Modifier (e^iilly dangling participle) 
"Ha inly because of the tine and experience factors/ 

9. Misplaced Claiae or Phrase 

"Hie best way and the only If you wish then to talk Is to 
only have ore hudgle per class." 

"The students should urderstwJ the processes *ti skills of 
science so that they can (ask) for opinions and gather data 
using scientific methods sit) hot base their theories aid 
ideas upon the supernatural and Improve concepts, 11 



10, Others: Misuse of Prepositions anci Concretion*; Split 
Verb Phrases 

"foeBtudents look at Ideas of what the answers are they 
are hx)kir»j for.* 



\ ..... plus a larger container vrfUch they can add a 
specific amount of water in/ 



r , , .will hopefully begin. 1 



"Tdis is an area which 1 will have to give a great deal of 
thought/ 



"Children's minds are a treaajry for lnw^lnatiye events, 
stories ( _etc_* and *at an excellent vehicle for one to 
ronupolize on/ 



*±_. >_ Uiose tunes were usually periods in my life which 
were unsure/ 



11, Redundancy /Repetition 



\ . . ax) probably pot of much interest to many except for 
to soneiody who wanted . . / 



to get off of the train. 



usage) . 



. it allows)* to reflect back on the past/ 



This ccnpllatlon presents a variety of problems Including cam 
splice, usage, word choice, lack of sentential coherence, 
incomplete sentences, aisuse of prepositions, spilt verb 
phrases, and ocnblnatlons of these. 

The course is the first year ocnpulsory Education course. 
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Sdbject; Education 100.6 Liberties with the Umjuaqel 

From time to time, you have asked nTto pec ide you with 
sanpies of the girts of things that Education 100 students 
write rfiidi 'alse my eyebrows, Here are a few drawn from three 
da/s of festive marking, 

"lie plained every part separately also giving us a 
(fotunstratlm hn how the act was supposed to be preformed/ 

"Teachlncj practices which I would try to triplicate Into my 
standards are clearer comunlcatlon instituted towards my 

class/ 



"Discipline can be ennucited in different aspects." 

Ywjlnmeratlng all these different teaching practices I 
feel iM. \ as a person or a teacher may be deficient in some 

areas/ 

•Most students only know one lanjuaqe and if I could ; 

liettei their vocabulary the better it would be for BiSi,'" 

-\ 

"There, are sons other deflcierces I would like to rid 

ny:alf off/ 

Mn the next three years I hopefully, can inwove on these 
tireas so tljt l ean become a better teacher and for the most a 
better person/ 



: "The Mra_ cost tp_hir_e extra ataff oL mayhe it'a juat 

that the teacher doesn't want to 90 through all the extra 
wjfk/ 



*l_seen in yie_school8 and Vfl.3tressed_(s_iy_ teacher Lhat 

the students look up to you as a source of information/ 



"I hope to rid myself of any discriminate thoughts/ 

*to keep your body disciplined if you happen to be a Phys 
Rd teacher as I am for if the students in far superior shspe 
than vourself, how can they be tajqht tot fitness/ 

"Ttie two subjects V ve chooaen to discuss from air student 
presentations ate II. Bosch and Salvador Dall. Hiev are both 

artist who conclderlng the differences in ttoe twe 
similarities in their works/ 
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"Itiere are good teaching qualit ies one oust process or . 
obtain within the next three to 1 four years . to becane a good 
teach. X pecees sane of the qualities but need to work on the 

/rest. He can't all_be expected to have all of these traits 
already, thats why were here/ 

"teachers are people and have to be flexible art 
understanding to the feelings of their students. I'm flexible 
but teaching is difference how flexible is a person suppose to 
be." 

One student manqed to put Judy Chicago In her place] 

"However she nay as an artist be introduced Into the 
ciriculw but it would be highly unlikely to see her 'Diner 
Party 1 in the fidrool/ 

Che student spoke for so many* 

/For w to inprove, 141 have to read books which have 
intellectual emm in thai/ 



Students were asked to write a description of the wist outstanding 
(etcher t/ieu' iiave Anowi. HSk'imi length: 1 pages 

i/e is well motivated in evaryt/iing lie does, whether /w is within 
or outside the sc/iooJ i/19 system 

He has set the hecessli^ 90S J s to develope the cwfiderice and respect 
of the studenti, and his technique usage is found very affective also. 

j/is unique style 67 teaching has the stunts cafegoria? Win separate 
frb» the average teachers! 

jtfter school confident students will com freely with any difficulties 
in there studies in that diss and frol other cias&s. 



/iany teachers lac*. the Important gualiiiles that Johnson Has; and 
without these qualities for the student it would be aweh of a bother 
having to com to thit cJass, 



This reflection of enjoyoeht U visaole In the students. 

these characteristics are what HI* students like their teacher and, 
create classroo* ehjoyoent, 

A teacher that listens to the students and encourages then, probable 
will build up the students 1 confidence too; express umseJvcs, to 
try harder, and enable then to enjoy what ever tasfc theu are doing. 

But Jo. the same way; if a teacher. has. distrust .and is.unenthused in 
what they are doing, so will bo the attitude 0/ the students. 

A teacher that has these and othflr.good_characteni(tics t _wiii make 
the cJassroon very desirable for both student and teacher. 



'his studenL«»t^tiad_her_essay "A Proai/ient Teacher" instead of 
using the tern "Out -landing". ; 

\ 

?a_.^t*w?t..^ n 2>i!!h_?h*l_ 0 ' J ..^cher .J loo* bad at those who 
actually taught ae soaethini? anything.* 

LiAe wost of ay generation J was brought <ip to autuoatically respect 
ray elders being those who taught Me. Looting back I found that, not 
all knew how to present the appealing array of ideas to satisfy ay 
spent attention. 

Fron presentation right on through to the time 0/ dismissal one found 
themselves acutely aware of the surroundings both in wind and sig/:t, 

fro* the respect this mn gained with ajj of his students it lent 
itself to the ease he had with control, 



iiip'.e examples of student responses are from the first year 
compulsory [duration course. All responses are to the same task 
is described. A variety of problems, syntactic, seSntit, arid 
usage, is evident. 





T/ii.> I.*. .1 k iiii'rr.iu tvn that I * »j kvd vary closely viil* duriny toy 
l,t -it vt-.ji ut Hinknt-t at, a fi'.ir/ii r's aide 



•Vfii* ih.ii/l' tfoitu/ to ■.(•/n>t>2 *r?y vj c iting u/ni unjityable, not only 
for ln»r i.' Litis i^uf .tfso f«*r fjet < nd myself. 

Shu always i v i t~' (J to encourage- ' jnyone t/ut nun i>e naving (.rouble. 



y.iicr siLujo *jtn>ii tiic p/" tu<u:hiny aides that vera at the school , such 
as ltMriiiii//_.«'«yitrt'S,...iiec\ _*>ts^ language? ousters, iearniny letters, 
tiltttzi, Mid m.tt)ij ifthvr uiiti f ul activities. 



Ulia y.i:i Vttry at l ivn in tit. community and tvachvs soma of her 
student:; in Sunday lit'ltuol and f iyurc skatiny. 




